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Abstract  This research aims at providing solutions to the parental involvement in early childhood care education centres 
in Orissa. It will serve as an eye opener to parents and the society in helping to modify or re-adjust their mode of parental 
involvement towards achieving a better future for themselves and their children notwithstanding their busy schedules and in 
some cases, inadequacy of resources. A survey approach was used through self- administered questionnaires, and analysis 
was done using Analysis of Variance (ANOVA) to test the hypotheses. Based on the findings of this work, parental in-
volvement, that is emotional care and support has a very big influence on early childhood education, particularly the aca-
demic performance of the child. More so, it was observed that the extent of parental educational attainment has a significant 
influence on the age which the child is being sent to school. This implies that the extent or level of the parental educational 
attainment and exposure determines the age at which the child is being enrolled to school. It was also discovered that, the 
residential setting of the parents has nothing to do with the educational performance of the child. On the whole, parental 
involvement is very essential in early childhood education and this helps to broaden the child’s horizon, enhance social 
relationships, and promote a sense of self-esteem and self-efficacy. 
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1. Introduction 
The first six years of a child's life have been recognized as 

the most critical ones for optimal development. Since the 
process of human development is essentially cumulative in 
nature, investment in programmes for the youngest children 
in the range of 0-6 years has begun to be accepted as the very 
foundation for basic education and lifelong learning and 
development. Over the years, the field of childcare, inspired 
by research and front-line experiences, has developed into a 
coherent vision for early childhood care and education. 

It is now undisputedly acknowledged that the systematic 
provision of early childhood care and education (ECCE) 
helps in the development of children in a variety of ways. 
These include:  

• Improving group socialization, Inculcation of healthy 
habits 

• Stimulation of creative learning processes, and Enhanced 
scope for overall personality development 

Thus, ECCE must be promoted as holistic input for fos-
tering psycho-social, nutritional, health and educational 
development of young children. For children belonging to 
underprivileged groups and for first-generation learners in 
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the society, ECCE is essential for countering the physical, 
intellectual and emotional deprivation of the child. From the 
perspective of the community, ECCE is a support for the 
universalisation of elementary education, and also indirectly 
influences enrolment and retention of girls in primary 
schools by providing substitute care facilities for younger 
siblings. ECCE is also envisaged in the role of a support 
service for working women. 

The pre-school education component of ECCE has dem-
onstrated a positive impact on retention rates and achieve-
ment levels in primary grades. However, it is important to 
note that attendance in pre-schools does not automatically 
guarantee better academic achievement. 'Quality' aspects, 
such as a healthy environment, stimulating activities and 
encouraging, care-giving teachers, are imperative to ensure 
all-round development in children. 

There is sufficient evidence to indicate that early child-
hood represents the best opportunity for breaking the in-
ter-generational cycle of multiple disadvantages-chronic 
under-nutrition, poor health, gender discrimination and low 
socio-economic status. Family and community-based holis-
tic interventions in early childhood to promote and protect 
good health, nutrition, cognitive and psycho-social devel-
opment have multiplicative benefits throughout the life cy-
cle. 

In India, the National Policy on Education (1986), recog-
nizing the crucial importance of early childhood education, 
recommended strengthening ECCE programmes not only as 
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an essential component of human development but also as a 
support to universalisation of elementary education and a 
programme of women's development. Integrated Child De-
velopment Services (ICDS), the largest government- man-
aged programme at present in the country, is an inter-sect 
oral programme which seeks to directly reach out to children 
from vulnerable and remote areas and give them a head-start 
by providing an integrated programme of health, nutrition 
and early childhood education. The package of services 
includes: 

• Supplementary nutrition 
• Immunization 
• Health checkups 
• Referral services 
• Non-formal pre-school education 
• Nutrition and health education for children below six 

years and pregnant and nursing mothers 
While most of the coverage under ECCE in Orissa in India 

is carried out through the ICDS scheme, other pre-primary 
and day-care centers are prevalent with private and 
not-for-profit initiatives. Also, the Central and state gov-
ernments have initiated several other schemes mainly to 
supplement the ICDS provisions in content and coverage. 
For instance, 'Crèches and Day Care Centres Scheme' was 
started by the Central Government in 1975 to provide 
day-care services for children below five years. It caters 
mainly to children of casual, migrant, agricultural and con-
struction labourers. The programme in the scheme is pri-
marily custodial in nature. 

Similarly, 'Early Childhood Education Scheme' and Bal-
wadis under the Central Social Welfare Board were intro-
duced as a distinct strategy to improve the rate of enrolment 
in primary schools and to reduce the dropout rate. Under this 
scheme, Central assistance is given to voluntary organisa-
tions for running pre-school education centres which cater to 
children in the 3-5 years age group with a view to exposing 
children from low-income families to early childhood edu-
cation. They are generally located either at a municipal 
school, community space, place of worship or the teacher's 
home and, ideally, comprise 20-25 children with a reasona-
bly qualified teacher from the neighbourhood. 

In addition to these schemes, there are innumerable pri-
vate, fee-charging nursery schools which cater to the needs 
of parents living in urban and semi-urban areas. Efforts have 
to be made to achieve greater convergence of ECCE pro-
grammes implemented by various Government Departments 
as well as voluntary agencies by involving urban local bodies 
and gram panchayats. 

The spread of ECCE facilities, particularly in terms of 
ICDS centres, and private initiatives, has been phenomenal 
during the recent years. However, the actual outreach and 
coverage in respect of early childhood education component, 
in terms of quality as well as quantity, have been uneven 
across different parts of the city and the challenge of ex-
tending the ECCE facilities to all children is enormous. 

There is also a strong move towards strengthening the 
linkage between early childhood education programmes and 

primary education. Now ECCE centres in Orissa are running 
under Sarva Sikhya Aviyan(SSA) Programme In this context, 
This programme is mainly to provide pre- School Education 
to the children of 3-5 years and to relief the older girls from 
sibling care. In Dhenkanal District of Orissa 128 ECCE 
centres are functioning and food is being provided to this 
ECCE centres through ICDS department. Total 1610 chil-
dren are enrolled in ECCE centres under SSA and NPEGEL 
schemes respectively. 

Block wise ECCE centres under SSA Block wise AWCs 
are as follows:-  

NPEGEL are as follows: 
Sadar 13 Sadar 151 

Kamakhyanagar 18 Kamakhyanagar 114 
Gondia 19 Gondia 149 
Bhuban 10 Bhuban 124 
Parjang 09 Parjang 127 
Odapada 06 Odapada 154 

Kankadahad 13 Kankadahad 135 
Hindol 40 Hindol 167 
Total 128 Total 1121 

No of Children In Ecce Centres of Dhenkanal District of 
Orissa 

Sl. 
No. 

Block 
no. of 
ecce 

center 

NPGEL SSA 

Boys Girls Total Boys Girls Total 

1 Sadar 13 
   

118 113 231 
2 Odapada 6 

   
48 54 102 

3 Gondia 19 
   

208 171 379 
4 Hindol 40 443 583 1026 

  
0 

5 
Kamakh- 
yanagar 

18 
   

198 159 357 

6 Bhuban 10 
   

90 90 180 
7 Parjang 9 

   
72 81 153 

8 Kankadahad 13 
   

91 117 208 
Total 128 443 583 1026 825 785 1610 

What parents must look for in an ECCE Centre 
New research that has focused on the need for integrated 

interventions addressing child survival, growth and devel-
opment has noted the impact of health and nutrition status, 
early stimulation on brain development, importance of early 
socialization patterns and the quality of the child's immediate 
environment. These factors critically influence the child's 
physical, cognitive, emotional and social development in 
later life. Brain development patterns suggest that learning 
opportunities in the environment have a dramatic and spe-
cific effect, not merely influencing the general direction of 
development, but also affecting how the brain functions. 

Addressing 'quality' aspects of ECCE has not yet received 
the required attention, while the focus continues to remain 
largely on 'achieving quantitative target figures'. The balance 
between quality and quantity is more precarious than ever. 
Indeed, the competing challenges of quantitative outreach 
vis-à-vis quality dimensions are not easy to overcome but 
there is urgent and imperative need to appreciate that a bal-
anced approach is crucial. 
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The centers, which are expected at best to provide neces-
sary maturational and experiential readiness to the child, 
have been turned into regular sessions for training children in 
the '3Rs' on the plea that admission to primary schools would 
otherwise be denied. Thus, what should have been a simple 
pre-preparatory environment for creating interest and 
readiness for learning becomes a rigorous pressurizing and 
premature exercise for performance and achievement. Par-
ents need to be aware of the damage created by such pres-
sures on young children. 

Many issues and concerns confront parents in the selection 
of an appropriate ECCE centre for their children. At present, 
in the absence of the system of licensing or recognition of 
ECCE institutions, the emerging concern is of quality as-
surance in terms of appropriateness of the learning experi-
ences for children and safety of the environment in which 
such programmes are conducted. Other closely related issues 
that emerge in the wake of quality of pre-school centres in 
Orissa are: 

• Appropriate qualifications and training of care-givers 
and educators 

• Prevention of pressures being imposed on the children 
for performance and achievement (without consideration for 
the pace and readiness of individual children) 

• Channeling undue parental anxiety and demand for 
formal learning 

• Neutralizing/balancing the 'over-emphasis' on reading 
and writing 

• Checking the over-crowding in the classrooms in gross 
violation of minimum space requirements per child, etc 

It is vital that all the stakeholders (children, parents, 
neighbourhood and society at large) in the system and ad-
vocates for the well-being of children become aware of the 
need for adherence to the spirit and letter of ECCE rather 
than be driven by competition and/or commercialization. 
The issues of quality and accountability for the use of public 
funds and childcare as a public service need to be at the 
forefront. 

Parents and teachers, as stakeholders in the system, need 
to be aware and conscious of the need to insist on standards 
of safety at the centers and also for good personnel at these 
centers. The turnover rate of childcare staff, burnout and 
emotional distress would be real concerns that parents must 
be aware of and guard against in the interest of their children. 

However, it must be noted that at the other end of the 
continuum of the economic strata, there is a very large group 
of children who do not even have the luxury of holding a 
pencil between their fingers and scribbling on paper or even 
holding a book in their hands. Addressing children at such 
extremes of the economic divide is not just a concern but also 
a big challenge. 

In reviewing the many research findings cited in this 
document, it is important to remember that they did not, for 
the most part, emerge from studies conducted with children 
younger than first graders. Many of these studies are there-
fore not applicable to these very young children, because the 
settings and treatments employed in them represent what 

Katz described above as "formal academic teaching methods 
that early childhood specialists generally consider devel-
opmentally inappropriate for under-six-year-olds." There are, 
nevertheless, several points of congruence between the two 
literatures, and these will be noted following a discussion of 
the research on early childhood education. 

2. Review of Related Studies 
With the understanding that parent involvement is highly 

individualized, a broad approach to defining parent in-
volvement is more likely to encompass the full extent of 
beliefs and expectations presently held by families and pro-
viders. To that end, Epstein (2001) suggests that the rela-
tionships and interactions among family members, educators, 
community, and students are similar to partnerships. Dunst 
(1990) presents a family-centered approach, one where a 
child’s growth and development is nurtured by the overlap-
ping supports of parents, family, community, and child 
learning opportunities, as most effective for successful out-
comes. Both Epstein and Dunst present the partnerships 
between families and providers as an opportunity for shared 
responsibility for facilitating the growth and development of 
children. 

Following a comprehensive approach of involvement for 
family and professional partnerships, Epstein (2001) de-
scribes six types of involvement including parenting, com-
munication, volunteering, learning at home, and decision 
making, and collaborating with the community. Each type of 
involvement comprises various components (see Table 1). 
Families and educators can work together to develop goals 
and establish the best possible practices that are meaningful 
and appropriate for both parties. 

Table 3.  Components of Epstein’s Six Types of Involvement 

Type of  
Involvement Purpose/Goal 

Parenting Help all families establish home environment 
to support children as students 

Communicating 
Design effective forms of school-to-home and 
home -to- school communications about school 
programs and their children’s progress 

Volunteering Recruit and organize parent help and support 

Learning at Home 

Provide information and ideas to families about 
how to help students at home with homework 
and other curriculum-related activities, deci-
sions, and 

Decision Making Include parents in school decisions, developing 
parent leaders and representatives 

Collaborating with 
Community 

Identify and integrate resources and services 
from the community to strengthen school 
programs, family practices, and student learn-
ing and development 

Design effective forms 
An increasing number of young children are involved in 

early care and education programs. The Children’s Defence 
Fund (2001) reports that 13 million preschoolers participate 
in child care each day. This includes 6 million infants and 
toddlers. The U.S. Census Bureau (2002) reported that in 
1997 63% of children fewer than 5 years of age attended 
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some form of regular early care and education arrangement 
an average of 37 hours each week. In Kentucky, 103,000 
children access the child care system on a daily basis, in-
cluding approximately 16,000 children ages 3-4 serviced by 
Head Start and about 21,000 children serviced by KERA 
Preschools (K. Townley, personal communication, July 22, 
2003). Many young children who are considered “at-risk,” as 
defined by their family income level, receive services 
through either federal program, such as Head Start, or 
through state supported programs such as the Kentucky 
Education Reform Act (KERA) preschool programs in 
Kentucky. Thus, many Kentucky families are currently ac-
cessing some type of early care and education program. 
Although these programs vary in many ways, they all have 
the potential to provide the foundation for successful par-
ent-school partnerships for Kentucky families. 

S. Krishna Devi(2007)conducted a study on Awareness of 
Anganwadi Helpers about Preschool Education with a find-
ings All AWWs covered in the study belonged to three dif-
ferent age groups, i.e., 20-25 years, 26-30 years and above 30 
years; 34 AWWs were married and 16 were unmarried. . The 
intervention programme improved the knowledge and skills 
of AWWs about preschool activities. The post-intervention 
scores indicated a significant improvement in the knowledge 
of AWWs in all the areas.. There was a significant difference 
among the three age groups of AWWs in their knowledge 
pertaining to preschool activities. There was a significant 
difference between married and unmarried AWWs with 
regard to their knowledge about the importance of certain 
preschool activities. However, no significant difference was 
found in the knowledge of married and unmarried AWWs in 
the other areas. So it can be concluded, that marital status had 
no impact on the knowledge and skills of AWWs regarding 
preschool education. Training programme should also be 
conducted for teachers dealing with handicapped preschool 
children with certain modifications 

While many studies have focused on “parent involvement,” 
the concept remains unclear, leading to uncertainty for many 
families and early care and education providers. Thus, there 
is no standard definition of parent involvement. Rather, the 
term is used loosely and is construed in a number of ways. 
For instance, Sheldon (2002) loosely defined parent in-
volvement as the investment of resources in children by 
parents. While Coleman and Churchill (1997) provide a 
more descriptive definition stating that family involvement 
can include many different components including a program 
providing emotional support, providing parents with skills 
and knowledge, communicating about the child with the 
provider. However, their definition is still quite broad and 
they admit that it is not inclusive. Furthermore, McBride, 
Bae and Wright 

(2002) use the words family-school partnership, parent 
involvement, and family involvement interchangeably to 
define the process between schools and families that en-
hances learning for the children. The interpretation of parent 
involvement is highly dependent on the individual beliefs 
and expectations of each person concerned. Often, the beliefs 

and expectations between families and early care and edu-
cation programs are not shared collectively. This often 
causes confusion as to what role each is to play in the care 
and education of children, which can ultimately lead to de-
creased involvement. 

Despite the number of children in early care and education 
programs, most research concerning parent involvement is 
focused on families with children in the school system and 
for school-age children in particular. It is essential that the 
foundation for family-school/program partnerships is nur-
tured early in a child’s educational experience in an effort to 
enhance future family-school partnerships as well as opti-
mize children’s educational success. Although the 
school-based research provides insight to parent involve-
ment, several differences exist between early care and edu-
cation programs and school-based programs, which can 
affect the nature of parental involvement. 

2.1. General Objective 

The broad objective of this study is to critically examine 
the role, effectiveness and impact of parents in early child-
hood care education in Dhenkanal district of Orissa  

The specific objectives include the following: 
• To examine the impact of parents in early childhood 

years. 
• To investigate if the socio-demographic characteristics 

of the parents have an impact on early childhood education. 
• To examine the factors affecting parental involvement in 

early child hood education. 
• To recommend measures to increase the rate and in-

volvement of parents in early childhood education in the 
study area and also in Orissa  

2.2. Research Question/Hypothesis to Be Tested 

• Whether the higher the level of parental involvement in 
early childhood care education, influenced the educational 
performance of the child.? 

• Are the socio-economic characteristics have an impact 
on early childhood care education? 

• Whether the more conducive of the learning environment 
of the child is higher the educational performance. 

3. Research Methodology 

3.1. Sampling Procedure 

A simple random technique was be adopted in the selec-
tion of the ECCE centres from 8 blocks of Dhenkanal dis-
trict.200 respondent (parents)were selected from 50 ECCE 
Centres (4 from each) taking in to consideration ,no educa-
tion level, to primary education level, to secondary education 
level, and tertiary/post-secondary education level from 
Dhenkanal district of Orissa . 50 ECCE instructor are also 
selected for collecting the data .The questionnaires were 
distributed in ECCE centres, through the instructor 
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3.2. Method of Data Collection 

Since the population was parents of ECCE Centres more 
so, the respondents are majorly parents and most of them are 
literate, therefore, the questionnaire was designed in such a 
way that the respondent will be able to fill-in the answers 
themselves without having any problem on either of the 
questions , that is, open and close-ended questions. 

3.3. Data Processing 

After returning from the field work, information supplied 
in the questionnaire was edited to check for inconsistencies 
and inadequacies. Thereafter, the response were categorized 
and re-coded where the questions are open-ended type. The 
coding was used in preparing the frequency tables and cross 
tabulations. The tables’ cross-tabulations were then prepared 
for analytical purposes. 

4. Data Presentation and Analysis 
Research question I: The higher the level of parental 

involvement in early childhood education, the higher the 
educational performance of the child. 

a. Predictors: (Constant), Do you examine your 
child's/ward's notes, assignments and class-works? 

b. Dependent Variable: How can you rate his/her per-
formance? P<0.000(0.000<0.05)  

R0: There is no significant relationship between parental 
involvement in early childhood education and the educa-
tional performance of the child. 

R1: There exists a significant relationship between pa-
rental involvement in early childhood education and the 
educational performance of the child. 

CONCLUSION: Since P value is less than 0.05 .i.e. 
(0.000<0.05) therefore, we can reject the Null hypothesis 
(R0) and accept Alternative hypothesis (R1), meaning that 
there is a significant relationship between parental in-
volvement in early childhood education and the educational 
performance of the child. From the analysis it is vividly 
obvious that children are most likely to perform better in 
their early childhood education with adequate participation 
of parents. 

Research question 2: The socio-economic characteristics 
have an impact on early childhood education. 

Multiple R 0.351 
R square 0.123 
Adjusted R square 0.177 
Standard Error 20.05493 
a. Predictors: (Constant), Educational Attainment of the 

respondents 
b. Dependent Variable: At what age did you send your 

child/ward to ECCE centre  
P<0.000(0.000<0.05) 
R0: The socio-economic characteristics do not have an 

impact on early childhood education. R1: The socio- eco-
nomic characteristics do have an impact on early childhood 
education. 

Since P value is less than 0.05 .i.e. (0.000<0.05) therefore, 
we can reject the Null hypothesis (R0) and accept Alterna-
tive hypothesis (R1), meaning that the socio-economic 
characteristics do have an impact on early childhood educa-
tion. The parental educational exposure is very crucial. Some 
parents just don’t buy the idea of letting their kids experience 
early childhood education. More so, some parents who are 
illiterate do engage in practices like; if the child’s hand does 
not touch the other side of his/her ears then he/she can’t start 
school. These are kind of old beliefs that should be discarded. 
So therefore, the parental educational exposure has a very 
huge impact on the early childhood education. 

Research question 3 The more conducive the learning 
environment of the child the higher the educational per-
formance. 

Multiple R 0.007 
R square 0.000 
Adjusted R square -0.006 
Standard Error 1.12814 
a. Predictors: (Constant), the residential setting of the re-

spondents 
b. Dependent Variable: How can you rate his/her per-

formance? 
P>0.934(0.934>0.05) 
R0: There is no significant relationship between the 

learning environment of the child and the child’s educational 
performance. 

R1: There is a significant relationship between the learn-
ing environment of the child and the child’s educational 
performance.  

5. Conclusions 
Since P value is greater than 0.05.i.e. (0.934>0.05) 

therefore, we can accept the Null hypothesis (R0) and reject 
Alternative hypothesis (R1), concluding that there is no 
significant relationship between the learning environment of 
the child and the child’s educational performance. This 
means that for the fact that a child schools in the rural area 
doesn’t mean his/her educational performance would be poor, 
and on the other hand, the fact that a child schools in the 
urban area doesn’t mean his/her educational performance 
would be good. 
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